Abstact
In this paper we talk about creating coherence and transparency in the relationships between teacher, model of adult learning and subject taught.
We describe how we have made connections between adult learning theory and family therapy to generate resources for action in teaching on the qualifying level course at Northumbria University. Using an recent teaching session and the voices of trainees, we illustrate these connections with an example of teaching about Relational Reflexivity, using methods which enabled us to generate reflexive 'flow' in the learning context.
CONTEXT AND SETTING
As family therapy educationalists we are invited to create coherence between educational approach used to teach and the subject taught. In adult learning, Kolb's model is often privileged and has also been criticized for constraining opportunities for 'reflexivity', an outcome which may result in learners 'feeling labelled or stuck in a particular approach to learning' or 'trapped in…(a) learning style" (Race 2001 p3) . At the same time, Kolb's model has also been used without this disadvantage. What makes the difference? Is it possible that stuckness might be generated in the relationship between the model and the person applying it? We became curious about the influence of our relationships when teaching about family therapy 'theory' which is not constructed as separate from practice, but as engaged in a reflexive relationship. In order to overcome a context of 'incommensurate discourses' (McNamee and Gergen 1999) between teaching practices and 'knowledge's'
taught we considered what other educational resources are available to us. In this paper we talk about adult learning in a context of relational reflexivity (Burnham 1993 (Burnham , 2005 and share an example of how RR has been used as a resource for teaching theory at Northumbria University.  With a number of possibilities I mind, the quadrant in particular appeared to lend itself to mapping how the conversation and thinking progressed from first order to post modern conversations.
 I found the exercise very interesting and generative and after initially lamenting my own lack of creativity and feeling inadequate, also recognized the enormous resource available to family therapists who do therapy together or find helpful consultation groups.
 Connecting inner and outer voices, reflexivity and discussion was generative and enabled multiple perspectives.
SUMMARY
The process of making connections between adult learning and resources from family therapy is not new. John originally wrote about relational reflexivity in a paper on supervision in 1993. We have extended this with an additional educational metaphor, Race's 'Ripples on a Pond'. This brought forth a context of coherence in the relationship between teacher, model of adult learning and subject being taught which could be shared in a transparent way with trainees, extending the 'flow' of reflexivity in recursive ripples within the learning context.
